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3L (stance) R K EF AR BIE TR — N EEFE, FAREMEBEQE LW ATUR R EFERAC
AL s EE R IE 22— J2 R TT I ARSI B B IR OB T = AR — R AR R 2 B 53 =
XSHEH BT RESE BB IE s = LLE R A s 2 Y, XA EZRMBE AT E L £k Wik, 57
YRk R ARBER W EEREY, TR ARG EN YIRSy, M6 76 S 15 b 2 op I 22 52 BAH G &l 1R
0 i R A R, T EE R K A OO X S A A S BE AT A6 2 R S AR By O S TR B0 E AT B gL Ut
Ik 32 & 432 A C RS X ZAEE R M 3Rk B S S S . R WF9E R AL g Rk A o ) F A
SFARGVER GRS, B Rk Oy A 2R AR B I F B EDNE S B T
Yy #lliA) (stance adverbs) J&TH T Bt i W WIS R B I NZ —, AR E WAHSCHEGE 3 20 725 ) 5
WU SCE YRR H 57 9 F B TEAE R B AT 22 WU 53, &1 X 2 2] 35 2 R 918 5 4R rh i T &I ) 35 31 5 1

@ Wingate, U. ‘Argument!’ helping students understand what essay writing is about. Journal of English for Academic Purposes, 2012,
11(2), 145—154.

@ Biber, D. Stance in spoken and written university registers. Journal of English for Academic Purposes, 2006, 5(2), 97—116;Charles,
M. Phraseological patterns in reporting clauses used in citation: A corpus— based study of theses in two disciplines. English for Specific Purpo-
ses, 2006, 25(3), 310—331;Hyland, K. Metadiscourse: Exploring interaction in writing. London: Continuum, 2005.

® Hyland, K., & Milton, J. Qualification and certainty in L1 and L2 students’ writing. Journal of Second Language Writing, 1997, 6
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TIOULAIE 58 A X 488 /0 s AR SOH 38 3o 53 A 27 20 3 27 AR S TR 5 A v S7. 37 B 1) )l RRAIE L 25 45857 2] 3 S 30k R A
T B 1), LA X 27 AR 3 3 5 A A SR IR 2

. X #EKE

SEGFRAEE X SO R B BOR RS 5 E RS R (8 R W R ST L A AR X S R B R By U
PEAY AT DL A R A i F B R M A A S R E R R R AR O, T =k,
T 2 2 e P AR TRD A4 AR B 3 A A A5 8 A JR 1 223 091 5 0 M 3R LB PR AR © B RO S35 O
WO MO, S X AR F A AN ) 1 A8 s RS L DG A 2525 B R SR 1 B X A1 88 B T R AT
PRARAE & LB W AR 19 07 A B T IRATE AR EAE PR R B . A SCR A ARIEEI ST
Z RS % — R

VB Sy v A3 B4 57 37 2 3R 1, 37 R 1) TR 2 38 A 2 0T i AL R PN 7 B O O A 25 B BT AN L AR AR
SCHEWE AT LA Gy Ry =28 A28 AR EER 5 A2 . DN SIS TN S B 2 N7 37 R ) S 3 3k AR 2 X i N 4 I PE S
T AR AR 38 ) i A e M L LS A LR B RIORS B M A BT (AN clearly, probably) ; 5 # RIAVEH
Fof 7 AL PN 25 B S B B P A (A importantly, fortunately), 77 22837 3% Bl 16 38 3k 7F & X 4 B0 5 90 07 =19 1F
Wi, SR R A N Y 40 ] B (AN briefly, specifically) .

[l S A DG A7 37 338 R AT 98 K 22 8 TR 3R 43 A 19 0 vk o AN IR 3 S 0 A R0 LA AR AR 32 BEAIF 5 45
R < 33 3 TR B AEAS [ 75 3 AN [ 3 AS [R] 22 B0 SCA o 4 43 A R AE AN SR [R] 5 B8 8% 3% 3K 1 38 X6 i A i o
AT R 10 0 U, A S0 S 28RBS DI B8 s TE TR R T B N PR S SRR AR R A B Y R I %
B2 AT 5 1 A A A AT BB U R 5 o ) B TE A RS AR 8 5737 2R3k v A A TR I HG 2 i Ay
SEMERF IR T D, X 2 ) B AE R R IE R R L R I R 2 ) B EAR TR S R
TR TE AU AR X 0N A S NS A8 T AU IR R R A QX S A EC, |
A G 37 37 Rl TA) A AR DG A 9T 32 B T b [ i 2 2 3 00 SO RE RIS T4 18 2 1 RE , SR TR A 3 X B A BT Y
TEX LRI E AT 3 A A R R I ) B ARG R A L @A R R e R R B W, FEERET S
ARV AR L o ) A0 B9S2 3 BA AR R T LA 500, sk 2 2 A 5 01 T B R AL AR AL E AR
F s B AT ST 7 R )X — R Y 573 2 3k T 25 ) RE 68 B 7 il 22 ) 32 4 OC R Y #5 IO 90 4T R AR X R
— O [ P EE T ) R NI S R T R 58 ST b I 1 (8 (0 B T AR 6 2D 9 B 3 T i AN LA %l 0 )
W SCHR B, & I [ A 2 el 0% ST 37 R 1) A Bl /D> 7 ) TS 56 R ) v 67 B TEAE AR I AR ], X 2R R T
T N 3 SR ek it = FE 40 AR, S i 21 [ B2 R B X SC A T R 2 @, X S g £ 0L i TR 2URNE

@® Biber, D., S. Johansson, G. Leech, S. Conrad &. E. Finegan. Longman Grammar of Spoken and Written English. London: Longman,
1999; Biber, D., &. Finegan, E. Adverbial stance types in English. Discourse processes, 1988, 11(1), 1—34;Guinda, C. S., & Hyland, K. In-
troduction: A context— sensitive approach to stance and voice// Stance and voice in written academic genres. London: Palgrave Macmillan UK,
2012, 1—11.
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@ Hyland, K. Hedging in scientific research articles. Amsterdam: John Benjamins Publishing, 1998;Lancaster, Z. Expressing stance in
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T.. & Kifle, N. A. Epistemic modality in argumentative essays of second— language writers// Academic Discourse. London: Pearson Education
Limited, 2002, 182—195.

Allison, D. Assertions and alternatives: Helping ESL undergraduates extend their choices in academic writing. Journal of Second Lan-
guage Writing, 1995, 4(1), 1— 154 % 5 CFARWER T EE SLHFRCHEIER ) A I8 Tolk K 2% AL, 2007 4 807« il 24 AR 4
ESLGHARICWIEE) OB S IME ). 2015 4EHE 5 H1,
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SUB Z2 B DL B ) i 0 B e 1 224 b fii PR B3 ST 37 ) 1) 6 R VR 2 ST 0 v B 2 20 3 ok Ul BL A PR R

SRR A XY 14 57 3% 26 1K BE S R R TR B 0 DR P RN T Sh M L I R AR R A A 25 AN ST 8 L 9 Hoik i
BB S S EHE TS RS A BT AR B MR Ll E ) E R BT ES
R s 390 ) e 3 4 B 348 SC ol Y ) 2 3 1 3 7 3 B R AR SR AT 6 E AT L RE S B R 2 ) 3 B R Y ST
W F R BT VA KL 3R T AR TR B IR ME AN BIF 2 38 1k 0 B 23 BT 27 > 3 o R S R 2R RS B 4 )98 S
TR L % 882 o) 24 R 5 AR v Sy 37 B ) A0 feft PR E N7 A R X o EL AR (81285 AR WF 5 ) L. (1) 5 [ s 390 )
WSO B, 2% 20 38 2 R BB 5 /R HriA 0 2 28 B SR 7 2028 57 I w19 o A BB S A H A2 (2) AN 15 R
e LI 2K 57 37 Rl ) S L3R TR 1S SCRRIE 2 T 47

= MRFE

AR I T2 AR ST TR ZE L KT A i X He o Hr R T A A 4 A B T R L B P 2 S R
BAE S 3 A0 AR AR B IR I

e R TR R [ A o R R B T R R B LR TG SO R L S SR R
JBE B 2011—2013 4F [ P 36 BT i A 0 i Ll 50 45 I FHE 55 24 7 1) B9 -1 B8l 38 SCH AR, 1) 4% 8049355 )i
HRSRIERE  H 2010—2013 4R R E 5 2% 07 10 8 A B bR AR T & A 100 58 BF 5338 SCH @, 1) 2%
802490, > SCAAb Bt B H I Bk P % L BOHERN 2 5 SOk S (5 8, AR B AR A B BRI SO A

Bt R L) ST R R . AR F9E 2 % Hyland. Hyland & Milton, McEnery & Kifle DL f # %2 = 4
BN 2 AR BB T R 8 B 2 SR T, B A 147 SRR R R 50 G, Hod A 5 3 4 A 1) I (LR G AR
S RNED . AR Biber 259402507 20 K X B8 57 3 B R 20 O = 2L BIA I B RO KL B AE S A
AN T} 28 531 57 3 Bl 1) 1) 43 A R AE

RIG S BEMR G, IR AT R T . X BRSNS ER . — A RHE R S T2 WordSmith 5.0, 4
B 37 14 2% 5 6 5235 —AE WA T RLPE R HEAT ARG AR L BRI 25147 s = N T HEBR 3R 235 57 3 T B 5 Ak /A
B TIAT A likely FIPETE 25100 9 R BIAT) B 8 45 A6 2% 1) J0T 1) 1 B0 A0 286 5 = 0 3 4 ) 300 4 F 2 031) g A7
A L G211 AN ) 2 1 B4 57 3 R 1) 28 A TR fb o B A A R AR AE 5 DU | 3 S 4 B0 A T R I v A B
SE RN RS AR AE L A3 M7 L ST 35 R HRAE

B Ja AT X EG A M . AR R O R 36 RO BB AR R SR TR R T L K AN [) 2 R g AR ST 3 ) T A
R B AR R AT 25 S AR L X BE A BT HL A A R AE s N T U5 T A 18 R T v R AR ST S I 1 0 O
55 % He 23 W HE 2 A K3 U RERRAE .

M. SRSt

1. 37 37 Bl ) ) 43 i 4 E

ARG 580 AL G 147 A 573 @l FRATRE R 25 506 G AE WA 8 BHE h il ATk R N THERR AN 3R
TR S TR L 3RS RS S 3 B A BB RS . 45 B R I BTE WS TR R it 145 A 25 ) FiE R
JE B 137 A [ bR T8 SCERHE B 140 A Hir 134 AN 7E AN E R AR B, 28 1R IRk AT
U4, e N2 25 B 2 A 5 X2 57 37 B A A8 AN TR R S AR R B (LR D

R1 =ZXIGREIAMESGER

vy —— — ST

. . %?\%lmﬂﬁf _ A Eﬁllfm/ﬁﬂfﬁbiqn'ﬂw _ o P
J U AL i AR A5 g T 3RD) J U AL o vHE AR A3 CRE T RDD

NGBS 5982 74.32 6021 75.03 —0.267 0.606

Bk 537 6.67 549 6.84 —0.147 0.701

Jr X%k 386 4.80 455 5.70 —5.710 0.017"

it 6905 85.78 7025 87.54 —1.423 0.233

T RR A B RO R
A 1B UL BAT T L o 2] I A ST 3 R T A o AR 0D T BRI T SCPE L H 22 R B R
(p {H=.233.2>05) , & J7 ia] H BLAY S A 73 i 2 85.78 I 87,54, 3k A5 2 5K R I Bk T 2% ~J & WS ST K

@ I\ E FRBOE I T 435 : Applied Linguistics, English for Academic Purposes, English for Specific Purposes. Journal of Pragmatics,

Jogrnill%f Second Language Writing, Tesol Quaterly, Language and Communication, Linguistics and Education,



WO B —BEY . A3 B 7 T 3 R R 7R A% 20 3 15k R ) B 43 5 86.63 %6 ,7.78 %6 Al 5.59 %4
T 1 BR 30 FIE SCHE R B9 LB 23500 0 85,7100 .7.81 00 Fll 6.48 06 — &7 37 Bl 1) 76 W A TR v 19 LE 81 23 A
PO AT o ol e 00 2 1) AR A R 2 ST S R ) O A B RN T7 AUe 0 22 S PR A 6 3 T DA R SR 2 8 26
N2 G R AR DA TR R Fp SR o0 A B 38 22 5 7 O BUR M A AP A8 3 R 22 57 (p fH = .017<C.05) , %
AFEMHR D . XU ) A AR SE H AR e A B R R AN [R) R 2R A S 3 R 20k H X
AR FN W AP JC T2 X i 80 A 2 L LSS S B LR BRAE S B DR I,y TSR 2R D7 AU

PR AR AR T T FAT 327 5 A B A DA 28 57 3 B 3 B9 0 PR AE
2. R AN & 57 5 R ] 14 ol T A

gk Gt JATRAT TP TE R s B A T A A 26 S R i) B H AR EAL R (LR 2)

2 BIRUAMEILGAFMERER
2 2] FTE R FE] B 39 T 3 ST T8 R 2
¥ S Rl i Ji s AU Ch v AL A3 H80 S 3 6l i) SRR SRR Ch VAR R0
1 according to 764 (94.91) often 578 (72.03)
2 mainly 434 (53.92) according to 243 (30.28)
3 frequently 405 (50.31) clearly 201 (25.05)
4 often 300 (37.27) always 193 (24.05)
5 usually 281 (34.91) relatively 184 (22.93)
6 always 272 (33.79) in fact 175 (21.81)
7 generally 254 (31.56) frequently 172 (21.43)
8 actually 234 (29.07) significantly 172 (21.43)
9 quite 187 (23.23) generally 170 (21.18)
10 clearly 157 (19.50) actually 160 (19.94)

TE B WAL ARUE 0 T 5 LA R g TR

2 2 UL BTG TR R e A B T A DA R N7 3 R R K BOM R B A TR R, Herh 7 AN B
— 31 :according to, frequently, often, always, generally, actually F1 clearly, 2% > 3 & 80 i H 09 36 2 5
mainly, usually Fl quite, [E BRI TI/EE @ T 1L L5 relatively, in fact Fl significantly, XU B %% )
RS 1 FH 2SR AE R AL T 1 R 4 37 375 B ) 2fe 3 35 X i Al A 25 1) I IR AT A . 1 SO BT R B Xy
B9 57 37 RA) g B 238 R FR P (frequently, often, usually, always, generally, mainly, quite, relatively, sig-
nificantly) . 5 #E ¥ Caccording to) . E 4% (actually, in fact) FIHA B (clearly) , F 1 A8 1E SCHL A 4T
T30

(D Jay BRYEL

Jry R 57 375 Rl 1) FH 2 8 38 6 25 BT A UM R P B B 1 5 3R S i A 1 B SC B A S B E AR RN AR T, H
et I AE T o vl b ) RRY R 194 D B8 ol A5 i R ) e 3k T AT N o W R VAR A ) 3 v UG T A S i R
SRR FE frequently, often, usually, always Fll generally, FHH usually 783 P36 3¢ A i 46 8 2E

£ HETHNARELREER(B+7R)
L3 )R] 2] HiE kR [ By 9 T i ST A R RHHE P i
frequently 50.31 21.43 92.612 .000"
often 37.27 72.03 —88.284 .000"
usually 34.91 17.32 46.920 .000”"
always 33.79 24.05 12.851 .000"
generally 31.56 21.18 16.000 .000"
=3RRI F O xR BEEES

3 YWY 3 oA H TR A S 37 B 1L v 5 R BRI RIE A LG, 2 2] 32 08 308 15 B SE R RE B Y s
5578 often — Tl fff FIA 2 (p H=.000<C.05) , & Hegr PUAS i) I 5 B A 0, i ELAR By 8 v 22 5= . [ B 30
WSO 2 92 often, I TIE H S 31 2 A IH 0 VR T 052 25 B0 78 ) 32 32 A1 38 0L e s AR Dhg AR R i 38 9 R 2
s usually Fll always 5 i =505 0] B8 H B A W05 RR 2 e B vy A /) v S 38 34 5 1R U PR L Ao
A TR 2, R A o) A T8 A5 AR A T AR IR LA X 5 R R S AR T T O A 2R —

O N o E e 2] A i RS2 BRI ST ) L AR TR ZE AN B B A B A R D) 2009 AR5 5 30
o 117 -



., #an.

1) The Comment Adjuncts are usually used as a device to convey the speaker’s attitudes, opinions and

3)In verbal intertextuality, allusion always refers to the citation of a famous saying.

R AR B A S E TR B 1D RG] 2) 48 A E AR B AR X R 1Y usually Flalways , 1078 AR R
RN AT ARG DL often 5L almost/nearly always LAREAR AR 2 %5 i A8U{5 60 H0 1By 19 6 < 1 A 2
BN AR SVERT . X AT R T30 H AR AR DUR S R TR T s L L 2 ) A B BRI R
S ) B R 0 SO X I ARV, i) 3) N A S B AN SN Lk R EME 2 ) H A always R H C
X HE & N A S8 R E XA B 5 RS VRN AR TR 2R A R T B ) PRl 2 2 always — 1],
KU ACKHMENERERTERNSE, fln.

4) On the interpersonal dimension, verbs of perception««+ are often used as DMs for marking shared
knowledge between the speakers.

5)1t follows that research on adolescent 1.2 writers is almost always infused with a combination of the
academic and the social+++-+-

6) Within collaborative learning theory, knowledge building refers to the process of learners creating

X ) ) e 11 9 SCHE R L B 4D R 5) 43 ) 4o T A 0 1 R BE AR XS BAIRAY often Fl almost always,
A8 T 8 T AORR R 22 0 5 491 6) v 52 IR o 3 SO A HR AT ART IR S 820 o 150 BH AR 28 ) i AR 2 9 25 11 L
SR SE A A

% 2 B im0 S B B BB 4E mainly A quite, 038 FIVE & @ 4048 A 1052 relatively 1 signifi-
cantly, H ', mainly.quite Fl significantly J&3 58 7 . BRI I )y ia] | 55 GO 25 1) 5l &l 18] (19 58 B2, 1M relative-
ly S U559 15, FI R B AR BE O G2 FIIE . 2 >0 3 e ALAE P A 8 2 1 5o 3, 3 3k % i A iff o AR BE 3 i 19 7. 3
S0 VR 25 T D 0 G 45 ik 55 1 RN 39 iR 0 L SRR AR B BN S 1 3

3R A3 U B B TR A A R S A v A 2 i B G AN R AU BE Y S 3 A o i e o 2 AT R
Tl o 3K 0] i R N A A SE RN AR FE B RN 8 P T 2 20 AR A R T3 DA v ) 3 SR AR 7 3 @I i) A 4R
% IR an I N A0 E M RO R BE A M AR . X5 Hyland A1 Milton DA M B K 3K R B9 R BL— 5@, 5
PAT BE 2 2 ) 1 5 RN 2 BUR IO 58 8 T 2 AR SE T8 5 R b AN [R) 3 20 00 8 2 1 B0AS B P 3R 5k 1
SR P Ay by 24 2R 208 i A8t A 6 o M 5 S B E L T IO A R S AR R A G O R O E R R R B A R
D 25 WL R LA SCHERRT A O W0 AT VAN OF AT 42 52 19 7 SRR IR 32 . TN ELAJE 90 3R B 4 9 0
R B 2k s KR A 7 AR SO il A X D@ BRI, 2 R B T AR s T, SR R 2 R K )
AR /R I 1) e IR VR 2 X i R ) o AR AN [R] T AR B O 0T i AUR A R R A I TR Ak BRI . Ak, A
A EAESL AR PAFAE DR T I G 75 5 00 5 1k 57 3 R TR I A0 € S0 3 iX BRI 22 ) 22 R S AR XA
1 2 T8 SCIY 3% 3K 30K W A7 7 PRI ME

(D) F R

F a7 3 B ) R 38 R A R IR s BT S A R Al TS T R v A IR 2 according
to, ZIA]ARE A ) 5 P A 5 8 19 S ) L 78 2 2 35 AU TS SCTE R PR H B AR A 0 2 BT U 3R] 94,91
F1 30.28, FiF & A2 5 # 9 =A5 DL b 2 20 35 WG L 0 AR 3 i 2 0 %0 (R O fH = 267.109, p {6 =.000<<.
05), ZEAREMER  according to 51T HAF B IE S Ry W R . 55—, 51 A A SCER 09 S5 1, a0 T B L AR N
D3 5 W0 RS SCAR NS A N R S IE A0 TR S R SO R R SRS R . Y RSN ST R 5] Y

O el PR A CRF AR SR BGE SO S AR IC 6 e 50 ) . (OB 5 AME #2010 448 3 4,

@ BRIE, T Y R R L R E X LTS VL2 4 2R3 302 AR AR SO ) (74 g A T8 R 2 iR GRS RE 20D ), 2013 4R 56 1
.

@ Hinkel, E. Adverbial markers and tone in L1 and 1.2 students’ writing. Journal of Pragmatics, 2003, 35(7), 1049—1068.
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7) According to Dornyei and Scott (1997), switching to L1 is a strategy chosen by a speaker with a de-
ficiency in 1.2 vocabulary knowledge in order to convey their meaning through consciously using words or
phrases from the 1.1 in .2 communication.

8) According to Biber et al. (1999), adverbials of result are the most frequent semantic group in aca-
demic writing and are used to carry out the key roles of indicating the writer’s conclusions and linking
claims to supporting data.

T A B ) 3 TR SCEE R L 201 B UE BN SR e TR TR A L TR R E R
Fo g AR D7 Il ALl B B R X AE o) F IR R R BT O UL L A AT 52 A R B A ac-
cording to 5| JH AN SRR I X i R PR 25 4 B

9) According to Halliday and Martin (1993), scientific language is characterized by objectification.

10) According to Halliday, language has three metafunctions: ideational function, interpersonal func-
tion and textual function (2007 90—92).

AN AR S F A 25 E B R BAR NS o B R ARHE T AR LLGE F IR X LA TR F
R 8 R K R according to BT W ARG L5 K, 23 kS R LA T T Y A AU B L PR T R L R B
X e —WF5E 7 1] BT A0 ) i el OWE R o DRIV AR S S S v Rl R R IR S EIE B R
5 ) R AR 3k Y i) J5 5 . 40 “ Scientific language is characterized by objectification (Halliday & Martin,
1993)7, PRI 22 ARG N BEAAN 24 5 2 >0 3 008 P i), B8 2 02 ik 2 & T iz Rl v
S HAF B P2 Y SR BB ) L 98 5 2 R U G A A LA K R b B AR T A2 m R 51 H 2 5] Sk
IF o 5 1 AR B ol P B ) BIR A o 5 S Al (8 Al 2 5 SOk i 07 12

(3) ELSE MR8 & ML

L ST N 3 AR 8 0 P IR AR A R S TR SRR B ST I, A ) 3 S ac-
tually (5 J738) 29.07 YO, W FIVEE M in fact 1 actually ChE-+ 71843 9] 21.81 F119.94 ¥ . G508
TR 2] BRI in fact CBEFTJ73 8.08) BB A> T FIMER (RJ7 {H = —49.844. P {H=.000<2.05) ;%
> B BN actually ik B SHEST 3, fdf IR B S v T 30 T4 5 (R D7 {H = 13.308, P {H =.000<C.05) ,
PR T actually B8]0 8 7R 5 HAW 18 B 5CF0HA UL &0 04 X8 1, D0 HE 24 F AR ) 00 I, 5T SRR A
S BTG I R B AT X L . o

11)we find no sign that inferences from the effect to the cause, such as (7), are perceivably stronger
than those where causality goes in the other direction, as in (8). Actually, DEVEE in (7) seems to ex-
press a particularly weak and highly subjective inference.

12) Thus, though Hispanic marketers actually come from different backgrounds, they are bound to-
gether through the display of knowledge about a “Latino lifestyle.”

XA A 3 A T SCE R actually B AR s i B SCm W R — R T BB R OC R
) 1) ) “perceivably stronger” fl“particularly weak and highly subjective”, L X ] 12) A Y “ different
backgrounds”fl“bound together”, fHJ& %2 2] & R514T 1WA K B, &8 432 21 35 AT BE B A 56 & B R B X
—r. Bl

13)So the first purpose is to give a general review of related studies on motivation both at home and a-
broad. Actually various motivation theories have been proposed by different researchers and we had better
have a clear idea about this content.

14) A second area of linguistic research has been into language features of blurbs. Actually, a large a-

mount of studies have focused on the linguistic choices offered by authors of blurbs.

@ Lee, D. Y., & Chen, S. X. Making a bigger deal of the smaller words: Function words and other key items in research writing by Chi-
nese learners. Journal of Second Language Writing, 2009, 18(3), 149—165.
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Bi7] 13) F 14) 3 B 2% > B 1B R, BB A 3 0FH T actually . /H & % Hf 5% A9 AL R A B0 LR SCH A
Xof LU O FR 23 Y A 5 A B HE G AR L 3K P BB R TR A 0 IR AR IR R B S R R L R R Y
BRI 0 P DR A R S R B T I T B T2 20 8 R [ R A R I B A D4 X 2 ]
4 45 P T 1R SCRE SCRYBR

FE IR P SL I, 2 20 E RN PR B e L B R clearly . A AR UKL 43 0l 2 B iR 19.50 A
25.05, 24 Z W R (K= —5.559,P {5 =.018<C.05) . X Ui M1 2% > H e i A = iR 1% id F ik A
O T iy A ) 0 1 S B B AR M R ARG B A . ik AT RE R RO L 5 IR 3 A B L 2 2T 3 6 S R VR
24 R 5 AR T 1 2 48 AT AL R G S BE L 6T i A M A T RB B2 RS IR0 Rl BRJR R 2 )
65 ) o A e A v ) D B ST 3 I )k — ik Oy L

N

AR SCR FH TR B X LU 43 B RS T8 23 B AR 45 B 00 T 1 L 2 582 2 3 2 RS A v S b @) 1) 1 4 R AR A A
FERRME 255 2 B DA 2 B RN X 6 57 39 R 1) 78 PR AN 1 REIZE b %) Ll A Ll g R L B R e v Y
HRAR NN IS, T AN 2 3T S W] ) 43 A 36 B L 27 2] 3 25 R 5 AR o JR) PR B S 2 3 A I A A TR U L L
AR R 3 3k 2o {48 i s AR A/ (0 550 0 o 3R 3 7 AL N 2 P )RR R X A R A T L M e A
FAART 2 B SO St 3R] . 2% 2 3 B B 2k 22 3838 5 40 v S 7 3 I i) R RO IR 1A 2 4R O R ok
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Features of Stance Adverbs in Learners’ Academic Writing

Lou Baocui
(Henan Normal University, Xinxiang 453007, China)

Abstract : Stance is used to express the writer’s attitudes, feelings, value judgements, or commitment about the propo-
sitional content of a message or discourse participants. In academic writing, appropriate stance expression can enhance persua-
siveness of the discourse, and help persuade readers to accept the writer’s opinion. Stance expression, however. has been a dif-
ficulty for learners in their academic writing. Analysis of the specific difficulties, related causes and countermeasures will help
learners produce higher quality research papers. It is found that learners use the epistemic adverbs most frequently, tend to ex-
press higher degree of certainty when expressing limitation, and cannot fully understand the restriction on the chosen words
when expressing knowledge source and actuality. Learners should learn to appropriately judge and express the degree of certain-
ty and to fully understand restrictions on the propositional content in stance expression.
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